
Math Basic Skills Committee of Connecticut 
February 11, 2011 Tunxis CC, Room 7-206 

Minutes 
 
 
Present: Tim Craine (CCSU), Alain D’Amour (SCSU), Elaine Dinto (NVCC), Paul Edelen (MCC), Teresa 
Foley (ACC), André Freeman (CCC), Miguel Garcia (GWCC), Louise Gould (CCSU), David Gross 
(UConn), Marty Hartog (SCSU), Senan Hayes (WCSU), Pat Hirschy (ACC), Jeff Kenausis (NCC), Mark 
Leach (HCC), Sue Ricciuti (TxCC), Karen Santoro (CCSU), Rachael Schettenhelm (GWCC), Milaim Tahari 
(MCC), Kim Ward (ECSU)  
 
1. The meeting was called to order at 1:39 p.m. 
 
2. The minutes of the December 10, 2010 meeting were approved with the addition of the name of the 

minute-taker (our thanks to Pam). David will link the "Analysis of Test Scores Transferring to CSUs" file 
and Marlene's new course, "Advanced Mathematical Decision Making," to the online pdf file of the 
minutes (or find it in the parent file at http://www.math.uconn.edu/~dgross/). 

 
3. Announcements — 

a. Pat requested that committee members look at the Dual Admissions CSU-CC course equivalencies 
matrix agreement, as it is not accurate and needs updating. She recommended that members check the 
link in 3(b) below and let their transfer counselors know of any recommended changes.  

b. Pat shared the fact that the Board of Governors is concerned that students are not always being made 
aware of the transfer opportunities to the CSUs and UConn. Please share this information with 
students — 
Connecticut State University System Dual Admissions Program, http://www.ct.edu/students/dual; 
University of Connecticut Guaranteed Admissions Program, 
http://transfer.uconn.edu/index_gap.html. 

c. Miguel noted that the College of Technology opportunities should be added to the above,  
 http://www.commnet.edu/services/college_of_tech.asp. 
d. David announced that Robert Devaney will be speaking at UConn on Thursday, February 17, at 4:30 

p.m. (Pharmacy/Biology Building, Storrs – see online campus map). His talk is titled "Chaos and 
Fractals: Exciting Students about Mathematics”; all are welcome. 

e. It was noted that there are some errors in the MBSCC distribution list; if you can assist with 
corrections, please contact Senan. 

f. Based on a Minnesota model that seems to have worked, Governor Malloy has proposed 
overhaul of Connecticut's higher education system, consolidating the central offices of the 
Connecticut State Universities and the Community Colleges, plus the management of Charter 
Oak and the Board of Governors for Higher Education, into a single board of regents. The 
Governor says his plan will make transfer of credits easier; he recommends that the new 
board distribute state funding based on outcomes such as graduation rates. Seamless transfer 
does take place elsewhere in Connecticut, e.g., at Hillyer/University of Hartford. We are moving 
towards seamless transfer between the CSUs and CCs; perhaps at a later date this body 
would like to have a voice on the issue.  

 
Old Business 
4. Analysis of test scores was discussed at length at the last meeting; no further discussion was warranted. 
     
New Business 
5. Elementary and Intermediate Algebra's future — 

a. At WCSU, the Provost has cut all but one section of MAT 098 (Elementary Algebra) from the 
curriculum for fall 2011, leaving one section available for the AccessAbility Office; WCSU will 
continue to offer sections during the intercession and summer. Board of Trustees Policy says that first 
year students must complete MAT 098 during their first year (24 credits), or they cannot attend any 



Connecticut State University until they do so. Students are being made aware that they should take 
care of this prerequisite before arriving at Western, as limited sections will be available or they will 
have to take the course at another institution. In accordance with the CSU–CC Guaranteed 
Admissions Program, students can take four courses at one institution and a fifth course free at 
another institution; committee members do not know where the money will come from to pay for the 
fifth course at a CC. 

b. At ECSU, they have developed an alternative to the traditional MAT 098 course that ran for the first 
time during the fall of 2010; limited to 20 students, it is a 5-contact-hour course that requires use of 
MyMathLab every day and has an attendance requirement. Of the 19 students who registered, 18 
passed. The course will no longer be offered during the fall or spring semesters, only during the 
summer. In the future, students must be prepared for MAT 101 when they enter Eastern. 

c. At SCSU, there are no changes in MAT 095. Similar to MAT 101, MAT 095 is a 3-credit, 4-contact 
hour course. Southern tried offering MAT 095 in the summers, but enrollment was low. 

d. At CCSU, the charge is to greatly reduce the number of MAT 099 sections. They offered a summer 
institute with grant money, an optional, free, intensive course with an online component. Central is 
still offering MATH 099 for students who score between 450–500 on the math SATs; they also offer 
a MATH 099/MATH 101 combo course, 3-credits, 5-contact hours, that counts towards graduation. 

e. At UConn, a summer diversity program is offered for low income, first-generation-college, 
underrepresented populations; in addition to math teachers, there are monitors, and students are 
required to attend group sessions staffed by tutors. 

f. Other — 
• The ratio of full-time to part-time faculty may be one background issue; elimination of 

elementary algebra from the universities will improve this ratio. 
• Frequently short-term non-tenure track, temporary positions are being offered; at UConn, post-

doctorates are required to teach. 
• Not offering elementary or prealgebra may enhance image. 
• Not offering developmental courses will increase the number of students who complete their 

degrees in four years; graduation rates will improve. 
• There is a contradiction in admissions policies: institutions embrace students who need 

developmental courses although they send them elsewhere. 
• While CCs have open admissions, does it make sense to put resources that already exist, i.e., 

adult education programs, to good use? Would students be better served by taking adult education 
courses? Or would it be better to offer these courses at the CCs, to give students the opportunity 
to see if it works for them? 

• At Gateway, students are blocked from taking their first math course until they see an "advisor." 
There were 3000 developmental course registrations in the fall; often the advising person is a 
volunteer who is trained to give help with registration, but is not an actual advisor. 

• At Housatonic, students in MAT*075 are expected to demonstrate that they know their 
multiplication tables, as those who do not know the single-digit multiplication facts rarely pass 
the course. Students are tested after the first few classes: two- or three-minute multiplication-fact 
quizzes graduate in difficulty from an ordered grid to a random one. Those who struggle with the 
in-class quizzes are then tested with larger grids in a monitored computer lab. Advisors who are 
familiar with the math sequence sometimes advise students that they may benefit by taking 
advantage of an adult education math refresher course prior to signing up for MAT*075.  

 
6. NCAT conference/Emporium course design — 

a. The NCAT (National Center for Academic Transformation) Redesign Workshop: Increasing Student 
Success in Developmental and College-Level Math was held February 6-8 in Orlando. This model of 
emporium course design/instruction (technology-assisted, large course management) was originally 
developed at Virginia Tech to deal with large class sizes and demands on faculty time. Students meet 
in a large lab at a set time; there are smaller adjacent rooms for special instruction. MyMathLab was 
the only online tool presented for delivery of course material at this year's conference; there are new 
MML videos available. Presenters stated that this works if you "do all of what we say." However, it 
counts as little as 5%, up to 15%.  
• Is this the future model for all developmental math courses? 



• For students who can keep on task, this may be a good model. For others? 
• MBSCC members in general are of the opinion that a cumulative final exam is needed. 

b. Manchester is currently using ALEKS for the emporium mode of instruction in a few sections of 
MAT*075 and 095, with the intent of using this delivery mode for all sections next fall. Paul thinks 
ALEKS may be a better tool than MML for this purpose, as the artificial intelligence lets students 
know where they are going wrong. Some specifics: there is a large lab with 50 to 60 stations; ALEKS 
allows no calculator for basic arithmetic questions but gives a graphing calculator when the question 
allows; Paul meets individually with each of his students; the same tests as used in the traditional 
sections are given; attendance counts 10% of the grade; students need to earn 80% or higher on final 
assessments (7.5 % based on a final ALEKS assessment plus 10% for a final written assessment to 
equal 17.5 percent of the overall final grade) and other proctored tests (another 20% of grade); 
placement into this model is by Accuplacer score; IR is an important part of the initiative, and is 
assessing traditional vs. emporium models; most students like it so far.  

c. At UConn, there is talk of letting students remediate themselves with ALEKS, which they will be 
able to obtain free for 4 months. 

 
7. High school policies that give failing grades no lower than 50 points on a 100-point grading scale — 

The "minimum grade of fifty" rule of many local school districts generated a lively discussion.  
a. Impassioned comments sent via email or spoken by committee members included the following: 

"ramifications of grade-inflation policies ... reach far beyond students coming to college under-
prepared in terms of content knowledge and skills ... they are under-prepared psychologically and 
emotionally to deal with the real-world consequences of their actions"; students are "genuinely 
bewildered with how they could have 'received' an F — these are students who have not scored 
above 30 or 40 percent on any test or quiz all semester"; "many students do whatever it takes to 
earn at least a 70 the first half of the year  (or a 90 in the first quarter), then they do absolutely 
nothing (some don't even attend class) the second half, knowing that the 50 they are given will 
average with the 70 to produce a passing grade for the course for the year." Other local issues 
such as the "right to retake exams" complicate the situation.  

b. The above are local issues, and some school systems do have such mandates as failing students 
must attend summer school. Maybe we should not get too excited over this. If a student pulls 
everything together at the end of the course, are we not inclined to count the final exam more than 
we have stated it will count?  

c. Student disposition as well as academic preparedness is essential for success in college.  
d. We should continue to think about how we see this "fifty" policy impacting students coming 

through our doors; maybe a position paper on this issue is in our future? 
e. It was recommended that those of us who have concurrent enrollment programs should speak 

with our colleague who is in charge of such programs at our college to see how our institution’s 
grades for the concurrent enrollment students are affected by the above kinds of high school 
policies. 

 
 
8. The emporium method and high schools' "minimum grade of fifty" rule will be on the agenda for the 

March 11 meeting. 
 
9. The meeting was adjourned at 3:21. 
 
 
 
Respectfully submitted, 

 
Elaine Dinto 
 


